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Section One – Purpose and Reasoning
The purpose of a report card is to communicate with all stakeholders regarding progress toward district
identified content learning standards and College and Career Readiness skills. It indicates the learner’s
learning strengths and where additional practice is needed.
Research on Standards-Based Grading
Research, education experts, and practitioners have emphasized that assessment and grading practices need
to:
1) have meaning
2) support learning
3) be consistent across classrooms and
4) enhance motivation to learn (O’Connor, 2011).
In addition to the four overarching expectations surrounding assessment and grading, Schimmer (2016)
acknowledges that Standards-based grading (SBG) and assessments practices have a significant impact on
learners’ growth mindset and self-confidence.
Effective assessment practices provide the descriptive feedback for learners to improve on their learning. This
form of feedback occurs while the learning is occurring (formative assessment). Scores are a form of feedback
to a learner, indicating their progress toward reaching the standards. Learners and families need a precise
picture of what has been learned and what still needs to be learned. Research has indicated that grading and
reporting around specific standards, while using formative assessment with feedback relating to the progress
toward the standard/learning target, significantly improves learner achievement and motivation. Black and
William (1998) and Hattie (2009) meta-analysis demonstrates that high-quality formative assessment and
feedback is one of the leading educational practices to positively impact learner achievement. Standardsbased grading and assessment practices provide the methodology that includes accuracy, meaning,
consistency, and motivation for all learners to achieve.
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Section Two – Guaranteed & Viable Curriculum

A strong Guaranteed and Viable Curriculum ensures that our district is committed
to learner learning.
“Guaranteed” means that all learners, regardless of their teacher or school, will have access to the same
content, knowledge, and skills across the district. “Viable” means schools make sure that the necessary time is
available and protected so students will be able to learn the guaranteed curriculum (Marzano).

WFPS Middle Schools Guaranteed and Viable Curriculum Requirements
District level
Building/Team Level
Scope and Sequence that includes:
Quarterly Unit Guides that include:
• Standards
• Enduring Understandings, Essential
Questions, and Proficiency Statements from
• Enduring Understandings
the District-wide Scope & Sequence and
• Essential Questions
Proficiency Scales
• Quarterly Proficiency Scales that align to the
• Specific Learning Targets linked to Standards
categories on the Report Card
• Resources - Lessons and/or Activities Formative Assessments - Scoring Rubrics
How are Report Cards and Proficiency Scales Designed?
Each academic area has defined quarterly proficiency scales for specific learning categories. These categories
of reporting often include more than one academic standard as defined by the state of North Dakota. The
academic standards required have been prioritized and placed into a scope and sequence, which aligns to the
statements reflected in the proficiency scales for each quarter. The entire statement for the category is be
considered at the end of the grading period when determining whether a learner has achieved a “3 Proficient.” This document often refers to the entire learning category when referencing “standards.”
West Fargo Public Schools Principles of Grading…A Filter for Our Work
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Section Three – Principles
1. Reporting on
standards
2. Create
assessments and
rubrics
3. Assess learners
and collect
evidence
4. Report learner
performance

Principle 1: Scores
and reports based
on clearly specified
learning goals and
standards

Principle 2: Evidence
used to measure learning

Utilized for Grading

Not Utilized for Grading

Summative assessments
Demonstrated skill aligned to standards

Homework/Extra Credit
Access to Technology

Performance/Product-based assessments

Late Work

Application of learnings

Classroom Behaviors

Principle 3: Based on
established criteria

Utilize proficiency scales
designed for each quarter in
each specific content area.

Principle 4: Final grades
do not include
everything.
Learners are assessed and
scored as they learn but
only scored after learning
has occurred.

Assessment Snapshot
Pre-test
Worksheet
Quiz 1
Presentation
Repeat Pre-test
Quiz 3
Exit Ticket

Assessment Type
Formative
Formative
Benchmark
Summative
Formative
Formative
Benchmark

Unit Test

Summative
Standard Score
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Score
1
1
4
4
3
3
3
4
4

Principle 5: Scores
provided on most
recent and relevant
work, not on an
average of work over
time

Assessment #1
Assessment #2
Assessment #3
Assessment #4
Assessment #5
Final score is
determined by
the most recent
summative
assessments

Writing
arguments to
support claims

Principle 6:
Achievement and
readiness skills
reported separately
The College and Career
Readiness Proficiency
scale is constant
throughout the school
year. Content Proficiency
scales are unique to each
quarter.

6

2
0* Missing
2
3
3
2
Average
(mean)

2
/* Missing
2
3
3
3
Most recent

Section Four – Scores Defined
Mark on Report Card

4- Advanced

3- Proficient

2- Approaching

1- Novice

IE- Insufficient
Evidence
NA-Not Assessed

Meaning of the Mark
Learners reach a level of proficiency beyond the grade-level standards. They are
able to apply and adapt to authentic or unpredictable situations or circumstances.
These learners can draw upon their conceptual understanding to solve real
problems that show a level of creativity and sophistication. These learners are able
to accurately self-assess and have a depth of understanding that seamlessly
connects related or previously explored concepts.
Learners independently demonstrate competence within the standards. Whether
basic or sophisticated, these learners have met the standards and are capable of
selecting the appropriate strategy for most situations or circumstances. With
assistance, these learners can occasionally apply their proficiency to more authentic
situations or circumstances. While they haven’t consistently achieved more
advanced demonstrations, these learners have fully met the expectations of the
intended learning.
Learners are those who inconsistently demonstrate an understanding of the gradelevel standards, and sometimes require assistance and guidance to reach full
proficiency. Connections to related or previously explored concepts are either
minimal or inconsistent. Learners will occasionally reach the proficiency level on
some standards, while also demonstrating some learning at the novice level. These
learners have some transferable skills and a limited conceptual understanding that
goes beyond right or wrong.
Learners are those who can only demonstrate a very basic understanding of the
grade-level standards and concepts. These learners are at the beginning stages of
learning; explanations and demonstrations are task specific, inconsistent, linear, and
isolated in that they show little connection to any related or previously explored
concepts. These learners often operate at the recall and replication level.
Not enough evidence has been collected at this time.

This component was not assessed in depth during this marking period.
Modifications: shift the expectations from the grade-level. (Asterisk)
Accommodations: Supports put in place to help achieve grade-level expectations.
* Asterisk
(No Asterisk)
Tom Schimmer, Grading From the Inside Out
Homework
Work that needs to be COMPLETED in order to gather evidence of student learning and understanding.
Work assigned to give students PRACTICE at home. This work would not be factored into evidence of student
learning and understanding. It’s simply a catalyst to encourage the learning and understanding.
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Redoing Work
Allowing students to redo work is really about allowing students to continue with a growth mindset and
continue to work to learn and understand. If a student is not proficient, time and opportunity are given so that
the student can work toward that proficiency.
Students may redo assignments, projects, quizzes, tests – anything where they can take advantage of the time
to dig deeper in order to learn and understand the concepts and skills that they have not yet attainted.
Allowing students to redo work or retake assessments is not an open door to collecting student evidence for
weeks or months beyond when it was assigned or due. Students need to articulate a plan to better learn and
understand. Student agency is a large part of this concept and something that needs to be taught and
encouraged.
A component of standards-based grading is separating learner behavior from academic skills and
performance. On the middle school standards-based report, each teacher will mark his or her learners on
three profile of a graduate skills each quarter. The proficiency scale will stay the same each quarter and for
each score in middle school.
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Section Five – College and Career Readiness Skills

Middle School College and Career Readiness
1 = Novice

2 = Approaching

3 = Proficient

CITIZENSHIP

Shows citizenship by following rules and procedures established in the student handbook, classroom, and for the use of technology.

After multiple communications
with student, guardians, and
collaboration with an
intervention specialist, student
continues to require
individualized redirection or
reminders on a regular basis.
Student is still developing the
ability to follow rules and
procedures established in the
student handbook and
classroom, including the use of
technology.

After communication to the student
and guardian, student requires
individualized redirection or
reminders to follow rules and
procedures established in the
student handbook and classroom,
including the use of technology.

Student follows rules and
procedures established in the
student handbook and classroom,
including the use of technology, to
positively impact the learning
environment around them.

Despite a behavior intervention
plan, the student continues to
struggle to be successful.

*When applicable, student attempts
to be successful when an active
behavior intervention is applied.

*When applicable, student is
successful when an active
behavior intervention is applied.

COLLABORATION

Follows agreed-upon norms for respectful communication and discussions for effective interactions, problem solving and decision making.

After multiple communications
with student, guardians, and
collaboration with an
intervention specialist, student
continues to require
individualized redirection or
reminders on a regular basis.
Student is still developing the
ability to work collaboratively
in a group, and/or does not
participate in group activities
and/or refuses to use respectful
verbal and nonverbal responses
when communicating with
peers, teachers, and school staff

After communication to the student
and guardian, student requires
individualized redirection or
reminders to be a collaborative
group member and/or to fulfill the
assigned role and/or to use
respectful verbal and nonverbal
responses when communicating with
peers, teachers, and school staff

Student follows agreed-upon
norms for respectful discussions
and decision making, fulfills the
assigned role, appreciates ideas,
opinions, and skills of group
members, and accepts & gives
constructive feedback, fostering
positive relationships, using
respectful verbal and nonverbal
responses when communicating
with peers, teachers, and school
staff.

Despite a behavior intervention
plan, the student continues to
struggle to be successful.

*When applicable, student attempts
to be successful when an active
behavior intervention is applied.

*When applicable, student is
successful when an active
behavior intervention is applied.

RESPONSIBILITY

Uses an organizational process to manage time effectively to complete assigned tasks.

After multiple communications
with student, guardians, and
collaboration with an
intervention specialist, student
continues to require
individualized redirection or
reminders on a regular basis.
Student is still developing the
ability to be engaged in the
learning environment, use an
organized process to record and
store assignments, and use time
management to complete
assigned tasks.

After communication to the student
and guardian, student requires
individualized redirection or
reminders to be engaged in the
learning environment, use an
organized process to record and
store assignments, and use time
management to complete assigned
tasks.

Student demonstrates
responsibility by being engaged in
the learning environment, while
using organizational skills and
time management to complete
assigned tasks.

Despite a behavior intervention
plan, the student continues to
struggle to be successful.

*When applicable, student attempts
to be successful when an active
behavior intervention is applied.

*When applicable, student is
successful when an active
behavior intervention is applied.

College and Career Readiness CCRRs 4.24.19
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Section Six – Frequently Asked Questions
What are the main differences from traditional grading?
• Standards-based grading focuses on a learner’s progress toward meeting grade level standards rather
than a simple accumulation of points.
• It uses a number scale (4, 3, 2, 1) rather than a letter scale (A, B, C, D, F).
• To earn the highest mark of a “4,” learners must demonstrate exceptional understanding of the
standard, not just general understanding of the standard, requiring learners to show they can think
more deeply and tackle more complex problems on their assignments.
• It is less subjective to being influenced by non-academic behaviors.
• Scores are determined by each learner’s ability to meet standards; not on how he or she compares to
other learners in the class. All learners are expected to meet or exceed standards. Course scores are
not based “on a curve;” all learners that meet high standards can receive high scores.
What are the advantages of Standards-Based Grading?
• Allows learners, teachers, and families to gauge each learner’s progress according to each standard or
category of learning.
• More accurately represents learner’s knowledge and skills at each quarter.
• Provides multiple opportunities for learners to show what they know.
• Doesn’t penalize learners for mistakes made during the learning process.
• Increases consistency in grading policies and criteria across teachers and schools.
Why aren’t formative assessments or homework assignments always scored or reported?
• Formative assessments and homework allow learners to try out what they are learning without having
to worry about how it affects their final score.
• Teachers create formative assignments to gain insight into levels of learner learning and to check for
gaps in learners’ understanding.
• Homework is used for practice, to prepare learners for upcoming learning, and to reinforce and extend
learning, but NEVER to learn material for the first time.
• When learners don’t complete homework, it becomes evident in their College and Career Readiness
scores, formative assessment feedback, and benchmark assessment scores.
• When these warning signs arise, learners can then (with the help of their teachers and families) set
goals and develop plans to better support their own learning.
• Under Standards-based grading, learners are not relieved of the responsibility to participate in all
aspects of their classes. Frequent independent practice of what is taught in class aids long-term
learning.
How is indicating that so many learners are “proficient” possible?
• If the Guaranteed and Viable Curriculum for our district is successful, approximately 80% of our
learners will be proficient.
• Each category receives a separate score, providing more precise feedback than one overall score for an
academic area.
• An analogy that may be helpful is to think of it like a “driver’s license,” which is held by both a driver
who barely passed the test as well as one who achieved 100%.
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What happens if there is not enough evidence collected to assess a learner’s understanding or progress on a
standard?
• Every effort is made to collect the necessary evidence through assignments, assessments, and
observations of learner work throughout the quarter.
o This may include additional work time as structured by the school within or in addition to the
school day, and/or audio or video recording or learner evidence, and/or alternative
assignments if the original assignments are deemed no longer appropriate or unnecessary.
• It is allowable to enter a final quarter score of IE indicating insufficient evidence.
Are scores collected based on the whole standard or only on the part of the standard currently being
taught?
• Scores recorded to provide learner feedback and inform teacher instruction throughout the quarter
are scored in relation to what is currently being taught. Did the learner meet the expectations that
were set for the assignment?
o Individual learner data indicates a trend toward the designated proficiency scale.
o Collective learner data helps to inform instruction, allowing the teacher to adjust and reteach if
the majority of the learners are not achieving as expected or accelerate if the majority of the
learners have already attained the skill.
Is there a formula to help me calculate the score for each of my learners?
• The short answer is “no” – there is not a formula. Teachers utilize formative assessment to inform their
instruction throughout the grading period, gathering learner evidence along the way. When it is time
to report learner progress, it is time to reflect and determine whether each learner is “proficient” as
defined.
o If the answer is “YES,” they attain a 3, and consideration is given whether they are “advanced”
and could receive a 4.
o If the answer is “NO,” or “NOT QUITE,” they attain a 1 or a 2 using the proficiency scale as a
guideline.
• Teachers utilize professional judgement, online trend data, and a reflective process to assign final
scores each quarter.
How will this prepare learners for high school and the high school grading system?
•

Learners who experience Standards-based grading in K-8 are prepared for high school, even if their
high school teachers continue to use a more traditional system because they are aware of the content
knowledge and skills they have achieved, and because they are pushed to become more independent
learners who take more responsibility for their learning.

What are the differences between a score of “1”, “IE”, and “NA”?
• If a learner earns a 1, it means that they completed and submitted the assessment or assignment;
however, their work shows a lack of understanding and little grade-level knowledge. It is important
that the learner reviews this standard and works with the teacher to identify their next steps and
receive further instruction to prepare for the next assessment or a retake opportunity.
• An “IE” is given when there is not enough evidence for a teacher to assess a learner’s understanding or
progress towards standards. Typically, this means that a learner did not turn in or complete an
assessment or assignment.
• The “NA” code is used by a teacher when a standard is not assessed that quarter. Because this is a
curriculum decision based on unit pacing, there is no action that needs to be taken on the part of the
learner. With multiple standards throughout the year, not all are assessed every quarter.
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How are standards-based scores used to determine eligibility?
•

•
•
•

Standards-based scores awarded for academics are not impacted by learner effort or behaviors,
therefore the only scores utilized for determining eligibility to participate in extra-curricular activities
are the scores obtained on the College and Career Readiness scale.
If a learner receives a “1” in two or more courses, they would not be eligible to participate.
Eligibility reports will need to be run on a schedule to ensure that teachers have the opportunity to
update learner scores as needed.
Each course has one assignment due at the end of the quarter where the College and Career Readiness
scores are reported. As students fluctuate from a 3, teachers change the score and make notes as
needed. Communication to the student and the family about concerns is required.

What does a child need to do to achieve a 4?
• It is important to understand that a 4 in Standards-based grading is not the same as earning an “A” in
the traditional system.
• West Fargo Public Schools defines a 4 as “Consistently meeting most requirements for exceptional
work related to course standards and demonstrating a deep level of knowledge and skill for this point
in the school year.” This means that learners need to do more than simply have a basic understanding
of the course. To earn a “4” learners need to demonstrate they have a greater understanding by
elaborating on their answers, solving more challenging problems, or showing connections between
varying concepts that they have made on their own.
• Some learners may find this aspect of Standards-based grading more challenging since “going above
and beyond the minimum standard” may take extra effort and persistence.
Do learners have until the end of the quarter to turn in assignments for full credit?
• Standards-based scores are determined by whether there is evidence to show that a learner has the
skills and understanding described on the proficiency scale as “proficient.”
o This may be demonstrated by one assignment, assessment, or observation – or may require the
collection of several pieces of evidence; each category is unique.
• Learners may demonstrate that evidence at any time in the quarter.
• Learners who do not complete assignments in a timely manner will not be “proficient” on the College
and Career Readiness scale for Responsibility.
If a child does everything that is asked of them, why didn’t they get a 4 (or even a 3)?
• In a Standards-Based Grading system a learner’s score depends on showing proficiency of the
standards. Completing the assigned work is important to a learner’s learning, but scores will be based
on what a learner can demonstrate that they know.
• Scores determined in our Standards-based grading system more accurately show what learners know
and can do.
• If a learner completes all assigned work, but is unable to demonstrate the knowledge and skills, the
learner will not receive a 3.
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